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Modern societies are increasingly experiencing migration and its 
consequences, which is also visible at schools and kindergartens 
often attended by children with migratory background. Their 
teaching requires not only specific institutional solutions but also 
well-prepared staff. The project „Educational Model of Preparation of 
Teachers for Diversity” aimed at better adjustment of the pedagogical 
studies program to those new challenges.

The main aim of the grant was to develop the model of preparation 
of teachers for education in inter- and multi-cultural conditions which 
will then be disseminated among educators practising their profession 
and included in the educational program of future primary education 
teachers. The report provides innovative recommendations for the 
university authorities of the Leader and Project Partner regarding 
education of teachers prepared for the situation of cultural contact 
and multiculturalism that will be tailored to real needs in specific 
conditions and will meet societal needs both demographic and 
economic. 

While designing our project, we realised that despite the rapidly 
changing conditions, small and medium-sized cities are experiencing 
migration differently than bigger ones. Hence, the focus on local 
experiences in Płock in Poland and Pilzen in the Czech Republic and the 
cooperation between the Mazovian State University in Płock, Poland 
and the University of West Bohemia, Pilsen, the Czech Republic. 

Our research consisted of individual in-depth interviews with three 
different target groups:
● kindergarten and primary education teachers experienced in the 

education of children with migratory background (sample: N= 15 
in each location);

● school and kindergarten principals (sample: N= 5 in each location);
● parents of children with migratory background (sample: N= 10 in 

each location).

The following report is the result of the research, the analysis of 
the material gathered as well as the discussions of the international 
research team: 
● Poland: dr hab. Michał Nowosielski (Polish PI), dr Agnieszka Głowala, 

dr Agnieszka Grażul-Luft, dr Kamila Zdanowicz-Kucharczyk, 
mgr Anna Zgorzelska;

● Czech Republic: dr Josef Slowik (Czech PI), dr Dagmar Šafránková, 
dr Markéta Zachová.

I. About the project
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1. Foreign children in numbers

A. Poland

In 2020, there were over 41,000 foreign pupils studying at Polish schools, 
the largest group of whom were those from Ukraine (75,1%) followed by ones 
coming from Belarus (5,8%), Russia (4,2%), Vietnam (1,9%), Bulgaria (1,3%), 
Armenia (0,9%), Kazakhstan (0,9%), China (0,8%), Germany (0,8%) and 
India (0,7%). It should at this point be noted that the number of foreign 
pupils has in recent years dynamically increased – in 2015 only 9,944 such 
students attended Polish schools. The number of schools teaching pupils with 
migratory background has also been rising – while in 2009 they numbered 
1,571, by 2019 their number had grown to 7,318.

B. Czech Republic

In the school year of 2018/2019, there were in all 90,434 foreign students 
educated at all types of schools and school levels (kindergartens, primary 
schools, secondary schools and universities). It represented 4.44% of all 
students taught. 

There were 11,343 foreign pupils in kindergartens, which represented 
3.1% of all pupils in pre-primary education. Regarding primary schools, there 
were 24,026 foreign pupils, which represented 2.6% of all primary students. 
At secondary schools, there were 9,305 foreign pupils, which corresponded 
to 2.2% of all pupils. Finally, 44,846 foreign students attended Czech 
universities, which amounted to 15.5% of all university students.

In the group of all foreign students, there were the following nationalities 
(the most frequented): Ukrainian (31%), Vietnamese (24%), Slovak (23%), 
Russian (9%), Bulgarian (2.7%), Mongolian (2.7%), Moldavian (1.7%) etc.

II. Children with migratory background at Polish and Czech schools
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A. Poland

According to the provision of the Constitution of the Republic of 
Poland referring to the universal right to education of people up to 
the age of 18 (Article 70, sections 1 and 2), every person residing 
in the territory of the Republic of Poland, including those who are 
not Polish citizens, has the right to education, which is obligatory in 
Poland until the age of 18. 

Under the Education Law Act (Article 165, paragraph 1), people who 
are not Polish citizens benefit from education and care in educational 
institutions such as public kindergartens or other forms of public 
pre-school education; non-public kindergartens, pre-school units in 
non-public primary schools as well as other forms of non-public pre-
school education. Moreover, people who are not Polish citizens, but 
are subjects to compulsory schooling, benefit from education and 
care under conditions applicable to Polish citizens in units such as 
public primary schools, public art schools, and public establishments, 
including art institutions.

Art. 165 paragraph 2 of the Act stipulates that people who are 
not Polish citizens and are subject to compulsory education benefit 
from education and care in public secondary schools on the terms 
applicable to Polish citizens – until the age of 18 or graduation from 
secondary school.

In Poland functions the integrated model of education in which 
children with migratory background attend educational classes 
together with their Polish counterparts, but are provided whith 
additional lessons (i.e. language ones). That issue is regulated by the 
provisions of the Education Law in Chapter 7, the Regulation of the 
Minister of National Education of 9 September 2016 on the education 

of non-Polish citizens and Polish citizens having been educated at 
schools within the educational systems of other countries (Journal 
of Laws of 2016, item 1453) as well as the regulations amending the 
above-mentioned, i.e. the regulation of 23 August 2017 (Journal of 
Laws of 2017, item 1655) and that of 28 March 2019 (Journal of Laws 
of 10 April 2019, item 666).

2. Legal basis
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There are the following forms of support available for pupils with 
migratory background:
● Preparatory units (“welcome classes”) established to conduct 

teaching in accordance with the curricula implemented at 
school and through the adaptation of methods and forms of 
their implementation coherent with individual development, 
educational needs and psychophysical abilities of the students 

who: are subject to compulsory education and are non-Polish 
citizens or are Polish citizens previously educated at schools within 
the educational systems of other countries thus not knowing the 
Polish language or knowing it at a level insufficient to benefit from 
education, showing communication disorders and/or adaptation 
difficulties related to either cultural differences or changes in 
educational environment.

● Extra lessons of the Polish language – min. 2 lessons/week, offered 
to children from foreign families.

● A child from a foreign family is also entitled to free compensatory 
classes organised in a school which he or she attends  for 12 
months – designed for 1 hour a week and one subject, not jointly 
exceeding 5 hours for the Polish and the compensatory classes 
a week for one student.

● The help of a speaker of the native language of the children’s 
country of origin, employed as the teacher’s assistant and known 
as the intercultural assistant or the cultural assistant.

● Children from foreign families have the right to participate in classes 
in their mother tongue and in classes enabling them to learn about 
their native culture. Such classes can be organised by consulates 
operating in Poland or cultural-educational associations of the 
given national group in consultation with the school principals and 
with the consent of the body running the school.

Also the foreign children are entitled to similar support as the 
children with Polish citizenship, such as:
● social assistance to finance additional costs related to the child’s 

education, e.g. for free lunches or other reimbursements;
● religious lessons organised by religious groups for children from 

non-Catholic immigrant families. Religious education is often 
conducted outside school with the information available from 
school principals. The school can provide ethics classes to students 
who do not attend any religion lessons.
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B. Czech Republic

The support for foreign pupils is stipulated in the legislation of the 
Czech Republic. Since 2000, there has been the concept of integration 
of foreigners in the Czech Republic proposed, implemented (the 
Resolution of the Government of the Czech Republic No. 1266, on 
the Implementation of the Principles of the Concept of Foreigner 
Integration in the Czech Republic, published on 12 December 2000), 
continuously updated and developed.

In Act No. 561/2004 on pre-school, primary, secondary, tertiary 
professional and other education (Education law), there are, in §36 
(section 2), the rules for compulsory education provided, applying to 
the citizens of the other EU member states residing in the territory 
of the Czech Republic for more than 90 days, citizens of the third 
countries, authorised to stay in the Czech Republic for more than 
90 days as well as to participants in the proceedings for international 
protection. The legal representative (parent) of such a foreign pupil 
has an explicit obligation to take care of the child’s school attendance. 
According to the Educational Law, children with migratory background 
and children from ethnic and national minorities can be ranked in 
the category of pupils with special educational needs as those with 
social disadvantage. For legal purposes, social disadvantage refers 
to, inter alia, the status of a recognised refugee, a beneficiary of 
subsidiary protection and a participant in proceedings for granting 
international protection in the Czech Republic according to a special 
legal regulation (Act No. 472/2011).

In addition to the law noted above, Decree No. 27/2016 on the 
education of pupils with special educational needs and gifted pupils, 
including its amendment in 2017 (Decree No. 270/2017), defines the 
detailed rules for the education of foreign pupils in Czech schools. 
Such pupils are classified as those with special educational needs 
(SEN) and are also entitled to use the support tools following the 

Annex to Decree No. 27/2016. That decree characterises a child, pupil 
or student with SEN as ‘a person who, to fulfil his/her educational 
opportunities or respect his/her rights on an equal basis with others, 
needs support tools. Children, pupils and students with special 
educational needs are entitled to free provision of support tools at 
schools and school facilities’ (§16, section 1 of the Education law).’ 
Support tools are necessary adjustments in education and school 
services appropriate to the health, cultural environment or other 
living conditions of a child, pupil or student.

In §16, section 2 of Act 561/2004, there can be found the following 
list of basic support tools used for pupils with SEN, including pupils 
with migratory background (and pupils with different mother tongue 
(DMT):
● school counselling assistance;
● adjustments of educational content, organisation, evaluation, 

teaching forms and teaching methods, school services, including 
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the provision of special educational care subjects and the extension 
of secondary or tertiary professional education by up to two years;

● special conditions for admission to education and completion of 
education, if need be;

● use of compensatory aids, special textbooks and special teaching 
aids, if necessary;

● adjustments of the expected learning outcomes within limits set 
by the Framework Educational Program and accredited education 
programs;

● education in accordance with the individual educational plan (IEP), 
or establishment of the Plan of Educational Support (PES), using 

the support tools of grade 1-5 congruent with the current needs of 
the pupil with DMT;

● support from a teacher assistant or another professional (e.g. 
special education teacher, school psychologist, etc.).

According to §50 of the Educational Law and the Methodological 
Guidelines of the Ministry of Education, in some specified cases, the 
pupil speaking different mother language may be exempted from 
the second language lessons in primary schools (if the headmaster 
accepts the pupil’s parents’ request). It is also possible to recommend 
Czech as the second language for those pupils within the regular 
system of support tools (Decree 27/2016).

• Language Support Plan (LSP) is used to 
arrange the organization and teaching 
Czech as the second language, especially 
for pupils with level A or B of Czech language 
skills. This plan contains the goals, topics, 
organization and methodology of the 
Czech language teaching, as well as pupil’s 
language development in other school 
subjects. It is mainly used in a transitional 
period until the Individual Educational Plan 
(IEP) is recommended by the Educational 
and Psychological Counselling Centre 
(EPCC). If the teaching of Czech as the 
second language is recommended by 
EPCC, the content of LSP can be transferred 
to IEP. LSP can also be used as an appendix 
or a part of IEP, or the Educational Support 
Plan (ESP).

• Educational Support Plan (ESP) is a part of 
a support in level 1. It does not allow modifi-
cations to the content of education, nor sig-
nificant organizational changes (e.g. teaching 
Czech as the second language courses for 
the immigrant pupil outside the classroom). 
It is used especially for pupils representing 
level C of the Czech language skills. Those 
pupils need to mainly develop their aca-
demic language skills in the areas of spelling, 
grammar, writing, and reading in ordinary 
teaching activities. This plan contains evalu-
ation criteria, and the recommendation for 
suitable teaching methods and support aids.

• Individual Educational Plan (IEP) is used 
for teaching pupils with no or insufficient 
knowledge of Czech as the language of 
instruction. That plan is recommended to 

the immigrant pupils by EPCC within sup-
port levels 2–3. It contains the priorities in 
education of the pupil: the development of 
academic language skills, suitable teaching 
methods, curriculum modifications (e.g. 
teaching Czech as the second language), as 
well as the methods of pupil’s assessment. 
The realistic goals for education of the pupil 
are established in respective school subjects 
with regard to the ascertained language 
level of the pupil. If the teaching of Czech as 
the second language is recommended, the 
goals for that course are also included. LSP 
may be used as an appendix of IEP, too.

More information on support plans (in 
Czech language), including examples is 
available at: https://www.inkluzivniskola.cz/
plany-podpory.

https://www.inkluzivniskola.cz/plany-podpory
https://www.inkluzivniskola.cz/plany-podpory
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The system of support for language preparation of the immigrant 
pupils changed as of September 2021 (amendment of §20 of the 
Educational law, and the amendments of the Decrees 14/2005 and 
48/2005, related to preschool education and primary education):
● The language preparation will be provided only to the immigrant 

pupils that have arrived in the last 12 months and only at schools 
appointed by the regional government.

● Those schools must comply with the following criteria: more than 
5% rate of immigrant children among all pupils, and two immigrant 
pupils with recommended language support tools educated at 
school. Other schools may be appointed by the regional government 
only according to the specific local conditions and situation.

● The language preparation will be provided within the special lessons 
(substitution of other regular lessons). The range of those special 
language lessons may be established at 100-200 hours within ten 
months and will be specified on the bases of individual pupil’s 
results in language tests arranged in pupils’ respective schools.

● There is a new option for the schools appointed by the regional 
government to provide the second language lessons in the form 
of distance learning.

● The new system should provide higher financial support for 
schools and should be more flexible.

● For the immigrant children attending kindergartens, the language 
support will be provided in the range of 1 hour per week. For 
children in compulsory preschool education (a year before they 
enter the primary school), there may be a special group for the 
Czech language preparation open (free of charge) if there are at 
least 4 immigrant children educated in respective kindergartens.

There are new support materials developed for that purpose, 
such as:
● New curriculum for Czech as the second language in preschool 

and primary school education
● Test for specification of pupils’ Czech language skills level (prepared 

in cooperation between the Ministry of Education and the National 
Educational Institute)

● The detailed manual for schools on the new system in the Czech 
language preparation for the immigrant pupil’s.

In the school year of 2021/2022 there is a test period for the new 
system intended to establish cooperation between schools and regional 
governments as well as to enhance the development of regionally 
appointed school network.

There is also the new government resolution No. 378/2021 
(amendment of the resolution No. 31/2016) valid as of September 2021, 
updating the necessary level of the Czech language skills for all those 
with migratory background at level A2 (previously A1).

There is a project call of the Czech Ministry of Education on the topics 
of support the immigrant pupils integration at regional schools valid in 
2021: the projects of NGOs can be involved in the call, if they are focused 
on methodical materials development, the support for cooperation 
between schools and families, support for teachers working with pupils 
with migratory background etc.
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3. Children with migratory background at schools – Polish and Czech 
experiences

A. Poland

Teachers’ perspective

Successes

Although the situation often took teachers by surprise as they 
had no previous experience of teaching students with migratory 
background, it did not prevent them from rising to that professional 
challenge and preparing for it soundly. 

This flexibility is what is needed. I have to change a bit; it 
doesn’t mean that I have to re-evaluate my whole teaching 
method, but just a little deviate from the standard that I have 
to teach this child too. 9.T.PL

The key to success is teachers’ readiness to understand the child 
with migratory background. They attempted to access data on the 
child’s country of origin, its culture, traditions as well as educational 
system. The main source of information was the Internet, followed 
by books and films. What was especially important was cooperation 
with parents, thanks to which the interviewees were more confident 
in planning and carrying out a variety of educational activities 
without fear of offending the students and their families. 

In the case of immigrant children, the basic thing to achieve 
success is good cooperation with the family environment... 
The name itself says “migrants”, that is, different culture, 
different language, different customs... You have to get to 
know that culture. 1.T.PL

The interviewees, trying to develop creative methods of working 
with a child with migratory background, used the teaching methods 
available and known. They simultaneously chose such methods of 
reaching the child, which, in their opinion, could make them interested 
in the Polish language and facilitate their learning. The methods 
chosen often helped them to communicate and to understand 
one another at least partially when the language barrier was 
significant. The methods used by teachers are mainly visualisations, 
graphics, pictures; learning through experience; educational films; 
educational games and drama.
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Those methods, known from everyday work with children at school, 
when adequately applied along with the adaptation of the content 
appropriate to the needs, turned out to be sufficient in numerous 
educational situations. 

Well, for example, you know, the methods, the main goals, 
specific goals, methods and forms of work, the content of the 
Polish language education, the subject of the classes... Well, 
everything was simply (hmm) worked out. It’s not like I walked 
in and didn’t know what to do. 11.T.PL

While helping the pupils with migratory background adapt to a new 
situation, teachers developed integration activities during which other 
students had the opportunity to learn about the newcomers, their 
culture or the system of education in which they had been engaged 

before. Apart from that, the Polish students were asked to introduce 
the pupils with migratory background to the school atmosphere and 
to familiarise them with the rules or even the school building itself. 
That was a highly positive and fruitful learning situation where the 
students could learn from each other. When developing such classes, 
the teachers used their experience of integrating the school class. 

Once they get to know each other, they get to know each 
other... even the traditions and customs of other countries. 
They know that not only like with us… that somewhere it 
works a bit differently. And both of them are also learning 
such tolerance... 10.T.PL

It is also worth noting that the lack of ready-made resources 
for work with a child with migratory background encouraged 
the respondents to be more creative and inventive in choosing 
teaching methods. Despite consuming more time, it also conditioned 
educational success as it was adapted to the abilities of that particular 
child while broadening the skills of a particular teacher. Under such 
circumstances, the work is done with more significant commitment, 
which may yield educational success.

Difficulties

One of the most significant problems articulated by teachers 
was the lack of achievable methodical solutions as to how to 
communicate with students with migratory background or their 
parents, teach them Polish as the second language, or introduce 
them to new classmates. 

Teachers, if there are children (...) from other countries who 
do not speak Polish at all, should have some training and 
support on how to work with such children. Because when 
a child comes at older age, to grade 6 or 7, it is very difficult 
for that child to adapt, and, on the other hand, the teachers 
do not know languages either, right? 15.T.PL
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Teachers pointed to the lack of available official materials 
(teaching aids, textbooks or even loose methodological tips) as well 
as training, courses or workshops dedicated to working with a child 
with migratory background. Notably, the teachers surveyed did 
not recall any such issues raised during their pedagogical studies. 
Therefore, in many cases, our interviewees searched for information 
on educating children with migratory background on their own. If it 
was impossible to access professional studies on the methodology 
of dealing with children with migratory background, the teachers 
surveyed used their general pedagogical knowledge, experience and 
intuition. Meanwhile, the respondents expressed desire to broaden 
their knowledge, e.g. by participating in training sessions or courses 
providing knowledge on how to work with a child with migratory 
experience, if only there was such possibility.

It would be nice if someone (...) systematised what a young 
person who comes after a dozen or so (years) or comes to 
a new country at all and enters such a school, how to work 
with him or her in turn, what to pay attention to. 4.T.PL

We also identified some systemic difficulties during the research 
project – additional classes of Polish as the second language are 
provided only regarding school-age children. Accordingly, pre-school 
children with migratory background are deprived of sufficient 
support in learning Polish and are left with teachers and kindergarten 
tutors who indicated the shortages of didactic and methodological 
aids. It is also extremely important for children in classes “zero”, 
obligatory in Poland, where children get prepared to start school. 
Children with migratory background should receive at least 
2 additional hours of Polish as the second language in class “zero”.

Headmasters’ perspective

Successes

The respondents emphasised constructive cooperation with the 
educational authorities regarding the admission of children with 
migratory background to school and sometimes the possibility of 
interpreting the provisions regarding the children’s perspective and 
their families’ best interests. 

The respondents positively assess the admission with children 
of migratory background to school, highlighting above all children’s 
achievements. The successes of the education of students with 
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migratory background and the school include, firstly, the children’s 
progress in learning the Polish language, the commitment and 
cooperation of teachers in organising individualised education 
methods conducive to children’s progress; secondly, the acceptance 
of classmates with migratory background by the school community 
and the successful adaptation of such children; thirdly, high 
educational achievements of students with migratory background 
in learning Polish and other subjects, as well as research and 
incentive scholarships; fourthly, the high position of children with 
migratory background in the class structure; finally, the successful 
implementation of school education by a student with migratory 
background. In selected schools, there was noticeable attitude of 
openness and respect for diversity.

The greatest success was that the child found a good place in 
our facility. 1.D.PL

One of the factors influencing the success of a child’s adaptation 
at school was the cooperation with the parents of the child with 
migratory background. The parents were open to working with 
principals and teachers and displayed significant commitment. Their 
contacts with the school were usually frequent and systematic. 

Mum was quite a frequent guest in my office where we were 
just talking (...), she systematically contacted the teacher, 
either via the electronic journal or by phone. 1.D.PL

The reactions of Polish parents to accepting children with 
migratory background can be assessed as overwhelmingly positive, 
which – according to the principals – resulted from the teachers’ 
efforts. However its worth remembering that it may stem from an 

insignificant number of students with migratory background in 
the classroom which usually enables a more individual and thus 
successful approach.

The headmasters searched for classes that would provide the 
children of migratory origin with comfortable educational conditions, 
e.g. integration classes with two teachers (including a supporting 
one), classes conducted by an English-speaking teacher, and a teacher 
of high educational competence. Decisions regarding the ways of 
working with a child were made within the teaching teams.

We learnt from the principals interviewed that they had 
developed an informal system of information exchange amongst 
the heads of other schools called the “support group”, which helped 
then to deal with difficulties arising. 

Difficulties 

The most crucial barrier in the contact with the institution 
(heads and teachers) was the children’s and their family’s lack of 
knowledge of the Polish language as well as the heads’ and teachers’ 
poor knowledge of the English/Russian/Ukrainian languages.

There was also need to undertake organisational activities 
concerning the participation of students brought up in a slightly 
different culture or educated in a different educational system, in 
school life such as meals or religion classes.

…we just see some problems of students while blending 
into our culture and our habits. Those educational systems, 
however, differ in their approach to the child, to upbringing, 
to the rules and standards that children should follow. 2.D.PL
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There were interventions undertaken by the Department of 
Education of the City Hall in Płock and the Board of Education in more 
challenging situations, e.g. admitting a child to a class during the school 
year. The Department of Education’s teacher support as for training was 
assessed as limited. At the same time, there is noticeable support given 
by the educational authorities regarding the children with migratory 
background’s. education, which is reflected in the trouble-free approval 
of the suggested extra hours of the Polish language classes as well as 
didactic and compensatory classes, assisting children with migratory 
background in obtaining all types of scholarships available, i.e. social, 
motivational for outstanding achievements in science and municipal 
scholarships.

Generally, the headmasters researched did not undergo 
any training regarding the organisation of migratory children’s 
education. They pointed to their lack of knowledge and skills related 

to maintaining the cultural identity of children with migratory 
experience. The primary sources of knowledge on intercultural 
communication were: Internet, the heads’ “support group”, the 
website of the Ministry of Education, legal guides, publications of the 
Education Development Centre. Overall, what was clearly emphasized 
was the necessity to prepare both the teachers and the principals in 
the field of intercultural education.

Parents’ perspective

Successes

Parents tended to mention the positive impact of extra lessons, 
which did help in the child’s adaptation to school and the Polish 
society. Those were mainly the Polish language lessons – significant 
for the students with no or poor knowledge of the Polish language 
(e.g. in the case of re-emigrants’ families). In addition, the parents 
hinted at compensatory classes such as mathematics. There were also 
cases when the children (if needed) benefitted from psychological or 
speech therapy support.

Yes. Mathematics, Polish in writing, reading and counting. 
And here (yy) the school offered us that we could have 
extra classes for people who had come back from abroad, 
to help a little bit in this Polish language, mathematics. 
We went to school here for such classes. We had them 
probably twice a week, and these classes helped us a lot, 
a lot. 3.IP.PL

Interestingly, in the statements of the parents with previous 
migration experience, there were also comparisons to the 
situation, from other countries, which appeared to be in favour 
of the Polish schools offering better assistance in adapting to the 
new situation. 
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My opinion is that schools in Poland are more interested 
in helping such a migrant child than abroad. There is just 
no such thing that you (yy) don’t know the language well? 
We will help you. There is no such thing. And here, when 
we came back, we were covered by this support program, 
where our daughter could attend such classes and it was 
really a lot for her. She was able to catch up with her peers 
in learning 3.IP.PL

That assessment can however stem from the fact that a low 
number of students with migratory background at school could 
positively correspond to increased attention focused on them.

Another key to success was the friendly environment – both the 
relations between children and teachers as well as between teachers 
and parents did influence the child’s adaptation at school. Parents 
emphasised, among other things, the importance of individual 
approach of teachers or their tolerance towards children, which 
helped both in adapting the child and in shaping positive relations 
between teachers and parents.

But here at school, you (hmm) had for us- (hmm) the most 
important thing you had for us was love. All the barriers just 
disappeared. (...) A very warm person, and this relationship 
was from the heart. 8.IP.PL

It should be emphasised that there were two critical factors which 
seemed to positively impact the relationship between on one hand 
teachers and on the other children and parents with migratory 
background. Firstly, it was the emotional commitment of teachers and 
their ambitious approach linking the student’s success with a sense 
of his/her professional success. Secondly, the teacher’s knowledge of 

the foreign language (e.g. Russian or English) could exert a positive 
effect on relationships and cooperation.

Regarding relationship between students with migratory 
background and other ones, there have been highly positive 
experiences – some of the parents mentioned their children having 
made closer acquaintances or even friendships. Polish students often 
showed interest in the culture and the language of young immigrants, 
whose differences made them more interesting to their peers. 

Yes. Well, he is with kids all the time, with friends and 
conversations, conversations, because he says: “my friends 
ask me: how will this word be in Ukrainian? What does this 
word mean in Ukrainian? And our word is, and how to explain 
this word to us in Ukrainian.” There is one friend with him 
who is learning Ukrainian. 4.IP.PL

Difficulties

There were only incidental reports of minor misunderstandings 
between students with migratory background and teachers, which, 
in some cases, stemmed from communication problems due to more 
deficient knowledge of the Polish language. However, as indicated by 
the parents’ accounts, those problems were quickly resolved without 
further harming child-teacher relationship.

The relationship between the parents seems a bit more compli-
cated. Here positive experiences and testimonies of establishing 
friendly relations prevailed. In rare cases, it was about keeping 
distance, which may have resulted from prejudice against immigrants. 
More often, however, parents with migratory background claimed 
they did not get involved in meeting other parents mostly on account 
of lack of time.
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B. The Czech republic

Teachers’ perspective

Successes

The teachers investigated all agreed that working with pupils with 
migratory background requires individual proceeding. Successful 
education to a high degree depends on the child’s personality, 
knowledge, abilities as well as different school subjects (curriculum), 
especially on pupils’ language competence. What is also essential 
is close cooperation with families (regular meetings and suitable 
communication methods with parents, different kinds of adaptation 
activities in which the teacher gets acquainted with the child’s 
personality and the level of his/her language knowledge, etc.). 

Since the teachers already had extensive experience with the 
pupils with migratory background, they used and shared examples 
of good practice, were able to apply some efficient strategies, 
typically, there was also a system of mutual sharing experience 
between the teachers and the school management.

At some schools, the support of pupils with migratory background 
is entrusted to a special educational expert, an inclusion 
coordinator, a school educational counsellor or a school prevention 
methodologist who usually act as mediators between the school 
and the family. Another practical support that the schools are 
allowed to use is one by teaching assistants with suitable language, 
pedagogical and didactic qualifications. Most teachers appreciated 
the opportunity to make use of interpreting service, especially during 
the pupil’s adaptation to the school environment.

I appreciate the chance to ask for help and support of a school 
educational counsellor, school psychologist, and some NGOs 
in Pilsen, like People in Need or META. 4.TP.CZ

According to teachers, the use of group work and activating 
methods (e.g. experimentation, research, heuristic methods of 
critical thinking and cooperative learning) was usually highly effective 
for successfully integrating the pupils with migratory background. 
In terms of methodology, teachers were particularly successful 
in educating those pupils using content visualisation, electronic 
vocabulary, translators, mind maps, worksheets, communication 
cards, etc. Furthermore, they appreciated the school counselling 
support and methodological guidance offered by the school special 
education expert and school psychologist. Teachers recommended 
(and implemented themselves) home tutoring for the pupils with 
migratory background, some extra-curricular activities for those 
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children, and the appropriate setting of the support tools, including 
the individual educational plans. Teachers also recommended 
using the appropriate evaluation strategies, especially formative 
assessment (e.g. verbal assessment, targeted feedback, and pupil’s 
self-assessment).

The visualisation is very important here, to clarify the 
instructions because these children need to see specific 
things. You can’t talk to them in some abstract words. It’s 
just the same as if you teach a little Czech child to speak, the 
procedure is almost the same… 2.TK.CZ

Sharing the good practice examples between the teachers working 
with pupils with migratory background (experience exchange, 
methodological materials, effective strategies and procedures for 
working with those pupils) is seen as one of the most successful 
support tools in teaching such children (that is also in line with the 
heads’ suggestions and recommendations).

Difficulties

According to teachers, there is no sufficient or comprehensive 
support system for pupils with migratory background set up at Czech 
schools.

Schools have a large number of responsibilities towards the 
immigrant pupils, but just a little functional and guaranteed 
support in that field. 4.TP.CZ

Although there are some systemic support tools, they are not 
always used systematically (e.g. the methods of teaching Czech as 
the second language). The teachers often act intuitively, using their 
previous experience or the colleagues’ advice instead of applying 
specific methods and strategies.

There is a substantial barrier in cooperation if the parents do not 
speak Czech, and on frequent occasions it is a child who mediates 
the communication of the parents and the school. Teachers hence 
suggested using the interpreting services available for schools and 
suitable for the individual pupil and the family. 

One of the negative aspects is a large number of pupils in 
a classroom, which does not allow the teacher to provide a sufficient 
individual approach to each pupil (especially if the teacher’s 
assistant is not available). 

…when there are more than 25 pupils in a classroom, it is 
much harder to teach the immigrant pupil there… 3.TK.CZ

According to the majority of teachers, one of the most challenging 
issues in those pupils lies in   the semantic level of their language skills 
(ability to decode the meaning of words, phrases and higher text 
units, language constructs, syntactic and abstract components, etc.). 

Although teachers usually search for the information on that topic 
available in professional books, on websites of respective NGOs or 
attend workshops or training courses, most of them would welcome 
more systematic, comprehensive and high-quality teachers’ training, 
as well as the availability of suitable methodological materials in 
everyday school practice. 

Within their lifelong learning, teachers would welcome the 
courses focused on the specifics of the pupils with migratory 
background, primarily focused on the educational diagnostics, 
didactics, appropriate forms of communication and cooperation 
with the family, etc. 
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Headmasters’ perspective

Successes

All school headmasters agree that it is always necessary to proceed 
individually in the support and education of those pupils, taking into 
account the current situation and the needs of each pupil, especially 
the level of the pupil’s knowledge, abilities, skills, as well as possible 
social and cultural specifics. Each pupil is a unique individual, and 
each pupil needs a different form of support. What is necessary for 
successful integration into their peer group in a school classroom 
it is the elementary language competence (i.e. the acquisition of 
Czech as the language of instruction, not only the basis of regular 
communication but also the level of academic language). 

I think that the compulsory completion of the Czech language 
course for immigrants in a range of at least 70 hours before 
the pupils starts the school would systematically benefit the 
integration. That would prevent the exclusion of a pupil who 
is unable to communicate with his or her classmates. 1.DP.CZ

Successful communication and cooperation of the school and the 
family have also been of importance. 

Difficulties 

According to those headmasters, the current system of support 
in the education of pupils with migratory background is not unified 
within the whole Czech school system, thus it is necessary to devise 
comprehensive and stable methodology and legislative support 
in that field. Although there are general legal provisions, they are 
differently implemented at the local level, by means of different 
teaching methods and tools.

For example, the courses on teaching immigrant pupils have 
started in recent years, however, the offer is still highly limited 
and fragmented. 2.DP.CZ

The teaching of Czech as the second language is mainly provided in 
the form of extra-curricular (leisure) activity. The schools are usually 
ready to use all available support resources, particularly the language 
support system, in a set range of special lessons that are, in case 
of numerous pupils (due to their current language level), considered 
insufficient. Teachers cooperate with the school counselling facilities 
to support those pupils, and the school staff consider sharing 
experiences to be one of the most effective support in those cases.
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The principals mentioned considerable problems with parents 
who talk to their children using only their mother tongue, and whose 
proactive approach to school education is challenging. However its 
worth noting that the bilingual approach is commonly considered 
correct and found favourable for the child with migratory background.

If they use other language at home, not Czech like at school, 
they don’t know whose they are… 1.DK.CZ

The school principals would welcome some compulsory Czech 
language courses aimed at the pupils with migratory background 
(or even their parents) before they enter Czech school. All schools 
successfully cooperate with other organisations in that area (Czech 
National Educational Institute, META, People in Need, Centres for 
Integration of Immigrants, and some other respected NGOs). They 
also use the services of school counselling facilities.

Parents’ perspective

Successes

All parents appreciate various kinds of help, cooperation and 
support provided by schools, such as home tutoring, interest groups, 
Czech language courses for foreigners, mediation, the help of special 
educational experts, devising a suitable method of evaluation.

I think that the teachers and their support are very important, 
they help our daughter a lot… 7.PP.CZ

The pupil’s diaries with the notes of everyday success, failures, pro-
gress and interventions are children homework support creating the 
tripartite agreement’ between the pupil, the teacher and the parents.

Parents also see their relationship with teachers, their pupils’ 
classmates and their parents as an essential prerequisite for the social 
integration and inclusion of their pupils and the whole family. The parents 
themselves consider it important to adapt to the new environment, make 
Czech friends, adopt the social rules and customs of the new culture and 
community. In some cases, they have encountered misunderstandings, 
signals of racism, prejudices, and intolerance of the society.

It’s about the willingness to work on oneself, to improve in 
language, not to be closed only in our community. We need to 
get to know Czech people, their cultures, traditions, etc. 7.PP.CZ

Support for children in extra-curricular (leisure) activities 
contributes to their successful inclusion. Parents positively assessed 
the opportunities to share their experiences with other parents 
at schools or with parents within the immigrant communities, 
providing information on how to proceed or whom to contact. One 
of the most effective tools to support cooperation is mutual exchange 
of experiences in terms of the specifics of their cultures: that also 
helps in the inclusion of children in their classroom peer group.
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Difficulties

According to parents, teachers should guide all pupils (not just 
the children with migratory background) along the knowledge of 
other cultures as well as the respectful and tolerant approach to 
any kind of differences. They recommend training teachers in that 
direction.

The teachers should guide pupils in the class to learn about 
and tolerate differences between the nationalities... 4.PP.CZ

Some parents claimed that the support for their child was hindered 
by the language barrier. Many parents are aware of their language 
barrier in supporting their child in the Czech language progress; 
however, they have no idea how to resolve the issue. 

They would welcome a higher level of support than that which 
the current school legislation guarantees and allows. According to 
those parents, the most frequent difficulties in their children’s Czech 
language competence lie in the field of grammar, spelling, and 
understanding of the word meaning, especially in spoken speech. 

Parents would appreciate the compulsory Czech language 
courses not only for their children but also for themselves before 
their child enters the Czech school. Parents also pointed out to the 
importance of pre-primary education for their pupils in, above all, 
learning the Czech language.

I think that courses for new immigrants and their families 
should be mandatory by the law, and I don’t think that’s the 
case here now. I know from my friends that in Germany, for 
example, such courses for foreigners are offered by many 
organisations, so everyone has the opportunity to prepare 
before the child enters the school, and there are the courses 
also for adults… 7.PP.CZ

Only a minor part of the parents addressed made use of the 
support from other institutions for a number of the reasons: 
unavailability of those services in a respective locality, lack of time, 
high fees of the language courses or the lack of information on other 
support options. Some parents have been concerned about how 
their children’s education will proceed at the second level of primary 
school.

We did not use opportunities of the language school because 
the time did not allow me to do so… 5.PP.CZ
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► The teachers and kindergartens at primary schools should be 
familiar with and oriented in knowledgeable of the current 
school legislation, especially the parts concerning the education 
of the pupils with migratory background and the support tools 
available in teaching those pupils. Moreover, teachers involved in 
the adaptation and educational process of a child with migratory 
background should develop specific competence in that area.

► The caring and educational competence of teachers, 
communication skills, and satisfactory preparation for activating 
methods all play a significant role in working with students with 
migratory background. However, to use them, the teacher needs 
some methodological flexibility as well as the ability to transfer the 
previously used skills to new areas.

► Worksheets, materials, methods of reaching the student should 
be “individualized” and adapted to individual cases.

► The preferred and effective way of introducing a child with migratory 
background in adaptation to the new culture is to treat the child 
naturally as a member of a class/group without creating special 
atmosphere around the student and leaving the children freedom 
in building the community. Teachers should always prepare the 
classroom for a new pupil with migratory background coming. 
Together with other pupils, they should think about what the new 
pupil needs to know and understand and support that pupil from 
the very beginning. The teacher and the pupils should arrange 
some standard classroom rules: to speak clear Czech/Polish so as 
to help others understand the tasks assigned. 

► It is crucial to work with the class in a field of tolerance and respect 
for different cultures – using the appropriate methodological 
procedures in the field of Global Education for that purpose as well 
as some methodological materials available from the respected 
NGOs (including the multi-cultural meetings focused on specifics 
of the respective cultures, etc.). 

► In order to develop their intercultural competencies, teachers 
should cooperate (e.g. as part of projects) with schools in other 
countries to gain experience of cooperation with people of other 
cultures, learn about working methods, innovations, create 
intercultural programs and concepts for solving educational 
situations. What is also worth emphasising is the possibility of 
sharing knowledge, and good practices with colleagues from the 
countries where migration is more significant and the practice is 
more developed.

► It can also be helpful to provide the so-called patrons/tutors/
buddies for a new pupil with migratory background. Such a person 
can help him/her in the adaptation process during the first few 
weeks. The teacher may implement the appropriate adaptation 
activities that might facilitate getting to know each other, unite the 
classroom peer group and strengthen the respectful environment. 
There can be some efficient techniques focused on identity 
questions, the development of intercultural sensitivity, and the 
elimination of prejudices and stereotypes used. 

III. Recommendations 

1. Recommendations for teachers working with students with migratory background



22

► The teacher in contact with the child with migratory background 
should implement supportive assessment and constant 
identification of the child’s strengths. It is also important (especially 
in the early stages of learning the new language) not to correct 
linguistic errors, rather encourage the student to use the new 
language freely.

► As the efficient strategies in working with the pupils with migratory 
background, visualisation and some visual aids (pictures, 
diagrams, tables), creating the tasks that do not require speaking 
(such as connecting words with pictures, choosing out of several 
options, etc.) should be recommended. In case of children without 
Czech/Polish language knowledge, one can use communication 
cards (the pupil can learn the basic vocabulary and phrases) as 
well as clear and simple instructions repeated more times. It can 
be beneficial to use some didactic and drama games, role-playing 
situations, mind maps, cooperative teaching methods in ethnically 
different groups along with some forms of anti-prejudice education 
(‘Anti-Bias Curriculum’, etc.). 

► What is necessary is establishing effective communication and 
cooperation of teachers and parents with migratory background 
and (if applicable) their teaching assistants. There should be 
availability of using the interpreting services (for teacher-parent-
pupil-teaching assistant level). In the introductory meeting, all 
subjects should agree on the rules and methods of communication, 
and the teachers should receive as much information about the 
pupil as possible (e.g. the level of his/her knowledge, his/her 
interests, what he/she enjoys, and what makes him/her difficult, 
etc.). The main principles of communication with parents 
with migratory background are to speak clearly, concisely and 
understandably. Besides, written information before and after the 
meeting would be highly useful.

► The teachers should recognise the student’s previous educational 
experience and the specificity of the educational system in which 
the child had previously functioned. That may allow identifying 
the most important differences that may become the source of 
potential problems of adaptation to new conditions and the new 
system.

► Parents play a crucial role in the child’s adaptation process. 
Individualisation of work with the parent and interest in family 
matters, the celebration of traditions important for the child 
and his family, and the teacher’s involvement in solving family 
problems should become the path “to the parent” at least in the 
first adaptation stage.

► The essential source of knowledge about working with a child 
with migratory background may also be exchanging experiences 
with other teachers. Therefore, it is worth seeking contact with 
educators with such experience as they could provide advice and 
descriptions of good practices. On the other hand, those teachers 
working with children with migratory background who developed 
their own working methods and materials for lessons kept in 
special notebooks, should archive them, creating case studies and 
(if possible) upload them to educational platforms to make them 
available to other teachers seeking adjusted materials. Describing 
experiences related to working with a specific student in a specific 
situation (school, city) can later be helpful for other teachers, 
principals, researchers and can help fill the information gap 
related to the lack of detailed data on how to deal with a student 
with migratory background in relation to local opportunities and 
needs.
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► Principals should actively support teachers involved in working 
with children with migratory background. That support can 
be both soft (e.g. through interviews or monitoring the course 
of the adaptation and education process) and hard (through 
cooperation with educational authorities to optimise adaptation 
and educational conditions, providing appropriate courses and 
training, purchasing materials).

► For the effectiveness of a child with migratory background’s 
adaptation and education processes, it is important to establish 
a teaching/support team that makes fundamental decisions 
regarding work with a child with migratory background and 
cooperates in everyday educational practice. The teaching/
support team should implement the meetings for evaluation and 
adjustments of intervention and support for pupils with migratory 
background (e.g. round tables, group discussions, workshops 
on sharing the examples of good practices, webinars, case 
conferences, etc.). In addition, close cooperation of teachers with 
psychologists and educators specially prepared to diagnose and 
support the student with migratory background and the teacher in 
terms of understanding the situation, communication, explaining 
problems, conflict situations, etc. should be recommended.

► It is also recommended to establish the close cooperation of 
school counselling team (an inclusion coordinator, teaching 
assistants, a school educational counsellor, a school prevention 
methodologist, a school special educational expert, and a school 
psychologist) that should meet regularly in order to evaluate the 
support tools efficiency as well as the school progress of the pupils 
with migratory background. 

► Systematic support for teachers and teaching assistants (or 
possibly the whole school support counselling team) in the work 
with pupils with migratory background is necessary in the form of 
methodological support events like seminars, discussion meetings, 
teaching materials exchange and sharing the examples of good 
practice. 

► Especially in the case when there are numerous pupils with 
migratory background at the respective school; it is recommended 
that the school management appoints one person responsible for 
their successful inclusion. That person should communicate with 
teachers and parents, set up appropriate support for each pupil, 
monitor and evaluate those pupils’ progress. 

2. Recommendations for school headmasters 
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► School principals creating the environment for work with children 
with migratory background should pay special attention to 
supporting the teachers’ preparation in the lessons of Czech/
Polish as a second language, methodology, intercultural 
communication and culture of work with a child/immigrant with 
migratory background. The teachers working with children with 
migratory background should be able to constantly improve their 
skills through the participation in trainings and the exchange of 
experiences. 

► The school work plan should take into account the area related 
to the activities regarding the implementation of the idea of 
multiculturalism (didactic and educational) in the field of building 
the mental space at schools of many cultures (creating and 
implementing a particular vision of the functioning of the system 
and institutions in that regard).

► Intercultural competence of both teachers and students can be 
strengthened by the institution or by engaging in educational 

projects on the subject of multiculturalism/interculturalism as 
well as the development of cooperation between the school and 
foreign institutions.

► It is vital to develop internal procedures for the organisation 
and solving problems related to the adaptation and educational 
processes of children with migratory background.

► As was often indicated the effective method of integration and 
improvement of language competence may be an extra-curricular 
activity (e.g. choir), the school should then actively support the 
involvement of the student with migratory background in extra-
curricular activities: sports, music or art.

► In cooperation with other educational institutions, the school 
heads should be allowed and be able to propose and comment on 
the action plans concerning the pupils with migratory background, 
which are devised by respective authorities.
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► Educational institutions and authorities at the local and national 
levels should systematically familiarise the school principals, 
teachers, and, to some extent, parents with the regulations, the 
interpretation of provisions, and good practices of working with 
pupils with migratory background. 

► In the current situation, especially in small and medium towns, 
working with a child with migratory background is rather accidental 
than systemic. Nevertheless, it is essential to design and promote 
a system supporting the adaptation of children of other cultures.

► There should be close cooperation between the schools and school 
counselling centres in the respective cases of support for pupils with 

migratory background. In addition, the support provided by the 
National Educational Institute (the Czech Republic) and the Centre 
for Education Development (Poland) (adaptation coordinator 
services, methodological manuals for teachers, interpreting and 
translation services, especially at the first contact of school, pupil, 
and parents, tutoring for immigrant pupils, and recommendations 
for schools) should be widely used by those institutions.

► The educational institutions should also keep in touch with 
some respected NGOs and other organisations, including 
universities and research centres, which can provide professional 
recommendations, methodological and teaching resources, 
seminars for teachers, and other services helpful in supporting 
and educating pupils with migratory background.

► What should be considered is extending the provisions concerning 
the determination of the child’s achievement level by the school 
team. Determining the level of a child’s skills could refer not only 
to the Czech/Polish language itself but also to other subjects.

► Mechanisms should be introduced to individualise and make 
the time more flexible regarding the possibility for children with 
migratory background to take extra Czech/Polish language classes, 
mathematics or other remedial classes. So far, the systemic support 
has been limited in time: in the Polish case additional remedial 
classes (apart from the Polish language lessons) are planned for 
only one year while in the Czech one that limitation includes also 
Czech language lessons, which, for some children, turns out to 
be insufficient. There should be clear and simple mechanisms 
for extending the duration of support depending on the needs of 
a specific child with migratory background.

3. Recommendations for educational institutions and authorities 



26

► Since more and more children with migratory background appear 
at schools – also in medium and small towns – educational 
authorities at the city or commune-level should allow and finance:
 the process of diagnosis regarding the child’s educational 

competencies (which will enable referral to the appropriate 
class), getting to know other cultures, identifying the child’s 
level, manners of educating this child (knowledge necessary 
regarding the teacher’s and school’s work);

 inclusion of the subject of multiculturalism and interculturalism 
into the scope of forms of preparing school principals to manage 
educational institutions;

 appointing an assistant to an immigrant family (e.g. as part 
of the activities of the Social Integration Department of the 
Municipal Social Welfare Centre), who will support the parents 
of a student with migratory background during the initial stage 
of school education, e.g. indicating available forms of assistance 
and, if necessary, acting as an intermediary in contacts with the 
school;

 organising Czech/Polish language courses for parents so as to 
facilitate more efficient communication between teachers and 
parents.

► The organisation of the processes of integration and adaptation 
of students with migratory background should be a part of the 
local government programs/strategies aimed at the integration 
and inclusion of foreigners. Such a situation would favour the 
integration of activities of various institutions, including educational 
ones, acquiring funds, identifying needs, taking into account 
the needs of the family as a whole or integrating the family with 
migratory background into the local community. Medium and small 
towns rarely implement such strategies, however, appropriate 
measures should be taken in view of the likely increase in the 
number of migrants. As part of them, it is possible to postulate the 

establishment of Multi-cultural Centres housing an information 
point for migrants so that they would receive legal assistance, 
career counselling, help from a multi-cultural psychologist, as 
well as information on how to sign up for a Czech/Polish language 
course. That would enable obtaining basic information in the 
form of brochures printed in the native language. It would also be 
reasonable to establish the coordinating and reporting body for 
the activities described above at the Social Dialogue Commission 
for Foreigners.

► Since a high number of teachers indicated the lack or low 
availability of information materials on diversity, methodological 
manuals on working with a child with migratory background, what 
is recommended is creating the regularly updated database of 
auxiliary materials – a list of links, a collection of electronic materials 
in open access, a list of literature, a list of helpful institutions that 
would be available to any teacher. 

► In addition, the creation of supporting materials tailored to the 
needs of each group (teachers, parents and, above all, the students 
themselves) should be stimulated, including information on how to 
deal with potential problems (in particular in terms of intolerance 
and respect), e.g. responding to harassment. Furthermore, teachers, 
students and parents lack bilingual materials to facilitate teaching 
in the early stages of adaptation. At present, the most urgent need 
is to develop Czech/Polish-Ukrainian/Russian/Surzhyk teaching 
aids, other languages, however, should also be represented.

► The research findings demonstrate that in terms of organising 
support for increasing language competencies, there is no 
distinction usually made between teaching Czech/Polish as 
a second language and teaching Czech/Polish language education. 
The teacher conducts additional language lessons for the student, 
often without any methodological knowledge or experience 
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A teacher is a crucial person in the adaptation and education 
process of a child with migratory background at school. Currently, 
preparing a teacher to work with such pupils is not systemic as it 
basically consists in the flexibility of the directional competencies of 
the staff, self-education in the field of law, other culture, personal 
competencies, generally personal motivation to take up challenges, 
experience gained from practice or life in a given social group; it is 
rarely the knowledge gained from professional training. The findings 
of the research indicate gaps and needs regarding knowledge about 
systemic support, knowledge about the culture of origin or upbringing 
of a child, knowledge in the field of child psychology, sociology, 
religious studies, building national identity, let alone knowledge of 
one or more foreign languages. Therefore, extending the pedagogical 
studies program to include the content, skills, and competencies 
listed below is worth considering.

4. Recommendations for universities preparing teachers - MODEL OF PREPARATION OF TEACHERS 
FOR DIVERSITY

in teaching Czech/Polish as a language. Therefore, principals, 
teachers and students should be trained in the distinction 
between glottodidactics and Czech/Polish language education to 
enable them to provide the students with education that meets 
their needs. Teachers declaring willingness to train in that area 
(postgraduate studies) should also be supported (e.g. financially).

► It is also necessary to support the development of the competencies 
of education workers in the field of multiculturalism and anti-
discrimination practices, e.g. in the form of teacher trainings . 

► Stimulating the establishment and development of cooperation 
with schools in the Czech Republic and Poland or abroad has 
extensive multiculturalism experience – both international schools 

and those where numerous children with migratory background 
attend. Thanks to those contacts, it will be possible for principals 
and teachers to familiarise themselves with local teachers’ 
experiences and good practices.

► Educational institutions should be more involved in the projects 
focused on different sub-areas of the integration of minorities 
in respective regions. Those institutions are also welcome to 
cooperate with universities and higher educational institutions in 
undergraduate and postgraduate teacher training, especially in 
immigrant pupils’ support and education. They can participate in 
teaching, but also in the accreditation of study programs, as well 
as in science and research activities. 
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A teacher prepared to implement the assumptions of multi-
cultural education, and thus didactic and educational work in classes 
with children of other cultures, is expected to be competent in two 
basic areas: 

► intercultural – intercultural knowledge; sensitivity and openness 
towards  culturally different “others”; appropriate attitudes and 
behaviours resulting from getting acquainted with the cultural 
differences of the participants of the educational situation; criticism 
towards other cultures, orientation towards cognition, empathy, 
interaction skills, creative abilities, tolerance, proper attitude.

► language – language teaching skills; raising awareness of language; 
Polish/Czech as the second language; teaching a bilingual child.

Universities should strengthen their teacher training programs 
in the topic of support and education of pupils with migratory 
background, with particular focus on diversity issues in all courses 
through the study programs (those are mainly pedagogical and 
psychological disciplines, didactics, educational practice, and elective 
courses). It is essential to pay attention especially to the teaching 
methods, organisational forms in the teaching process, modifications 
of curriculum, the evaluation focused on formative kinds of 
assessment, the process of adaptation of immigrant pupils to the 
school environment, and the implementation of activities appropriate 
for the inclusion in a classroom. The contemporary trends in working 
with the pupils from socio-culturally disadvantaged backgrounds 
(including the pupils with migratory background) should be taken 
into account, so should the socio-demographic development of 
the society, and current strategic, conceptual and methodological 
documents on both national and national international levels. Those 
documents should primarily be reflected in the interculturally and 
socially oriented courses, including the use of electronic support 
systems and ICT in education.

Preparing teachers to work with students with migratory 
background requires developing a particular model in which the 
following issues should be considered. It is strongly recommended 
to analyse all respective courses’ descriptions to suggest the possible 
implementation of issues concerning the pupils with migratory 
background.

A. Substantive preparation

► Topics regarding work with the pupils with migratory background 
and the topics on the diversity of the society should be applied 
in a transdisciplinary manner; therefore, we suggest introducing 
multi-cultural/intercultural issues to subjects such as sociology or 
social pedagogy.

► Extending the content of the course: Comparative pedagogy with 
issues related to experiences of inter- and multi-cultural contact in 
other countries and education systems of the countries of origin of 
the most prominent groups with migratory background in a given 
country. 

► Introduction to the subject of Ethics or Professional ethics, issues 
related to the preservation and shaping of national identity, 
tolerance, acceptance of difference, pedagogical objectivity in the 
context of the educational process.

► Introduction of courses focused on intercultural/multi-cultural 
education (i.e.: Basics of intercultural education / Intercultural 
education in kindergarten and primary school), emphasising the 
education of pupils from different ethnic groups (especially the 
most represented groups with migratory background in the Czech 
Republic/Poland). 

► Inclusion of issues related to glottodidactics and learning Czech/
Polish as a second language within the subjects: Methodology of 
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Czech/Polish Language Education in Kindergarten and Methodology 
of Czech/Polish Language Education in grades 1-3.

► Introducing optional subjects, e.g. Education of a student with 
a different mother tongue, Selected problems of working with a child 
belonging to minorities, Anti-discrimination workshops, Problems 
of multiculturalism in education and upbringing, Ethnicity and 
multiculturalism in sociological theory and research, Globalization and 
multiculturalism, Non-formal intercultural education or intercultural 
awareness.

► Inclusion of the detailed introduction of new tools used in education 
of pupils with migratory background in Czech/Polish schools 
(tests for specification of pupil’s Czech/Polish language skills level 
prepared in cooperation of Ministry of Education and National 
Educational Institute (CZ) or Centre for Education Development 
(PL), detailed manual for schools on language preparation for 
the pupils with migratory background, new methodical materials 
prepared by respective NGOs, etc.).

► It is recommended to strengthen the topic of diversity in the 
personal and social level of the development of intercultural 
competencies, intercultural communication, and the personal and 
social competencies, including the appropriate communicative 
strategies and work with the heterogeneous group.

► In the respective courses, focused on teaching the pupils with 
migratory background, the cooperation with experienced teachers 
and other experts from the school practice should be implemented 
both at the national and international levels.

► The language selection should extend the university foreign 
language courses according to the structure of groups with 
migratory background in the Czech Republic/Poland.

B. Methodological preparation

► Introducing content that considers the methodological aspects of 
teaching mathematics, mother tongue, science and other subjects 
at schools in other countries (show possible styles of work other 
than at Czech/Polish schools).

► Discussion on methods and forms of work, ways and criteria of 
evaluating subject content in other countries.

► Study programs should also include some courses focused on 
educational diagnostics, which would ascertain the students’ 
knowledge and skills basis for designing the support plans (LSP, 
ESP and IEP): 

► Introduction of content on the use of individual and group work in 
multi-cultural and heterogeneous groups.

► Introducing an intercultural fairy tale as a valuable methodological 
tool in the area of intercultural education for children as a part of 
the subject of Czech/Polish Studies or Literature for Children.

► In all teacher training programs, it is recommended to introduce 
a course focused on current legal aspects and national legislation 
concerning school education, emphasising multi-cultural issues 
and aspects.

C. Professional practice

► Providing students with the opportunity of direct contact of the 
student with a child with migratory background and his or her 
family through:
 hours for visits (observations) of classes in a multi-cultural class;
 visiting schools that provide classes mainly in multi-cultural 

classes, conducting a certain number of teaching hours by 
students in a multi-cultural class;
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 creating the student’s portfolio which contains a few case-
studies of pupils with different mother tongues;

 performing the role of “assistants” to a child with migratory 
background based on the rules agreed upon with the child’s 
family and the teacher as part of their apprenticeship;

 profiling tasks in educational institutions where the professional 
practice is conducted, e.g. organising school events by the 
student, meetings and games in multi-cultural classes;

 Analysing LSP, ESP and IEP of the pupils with migratory 
background within the mentoring meetings with the experienced 
teachers in those schools;

 The universities should also strengthen their cooperation with 
experienced schools, school counselling facilities and other 
organisations in the field of support and education of the pupils 
with migratory background (e.g. in the Czech Republic: ADRA, 
META, People in Need, in Poland: Warsaw Centre for Socio-
Educational Innovation and Training; Teacher Training Centre 
in Poznań or Wrocław Centre for Social Development etc.); it 
is recommended to welcome the seminars, workshops, round 
tables, study internships, and other kinds of cooperation with 
those institutions and organisations.

► Providing interpersonal training opportunities for students run 
by a teacher-practitioner experienced in working in multi-cultural 
classes.

D. Psychological and pedagogical preparation

► Introducing the content related to understanding the attitude of 
tolerance and intolerance, racism, discrimination, acceptance, 
alienation, exclusion, etc.

► Providing content on adaptation processes and their determinants 
and the issue of conflict in the context of multiculturalism.

► Introducing the optional subject Psychology of a child with migratory 
background in the context of multiculturalism/Multiculturalism 
in a psychological perspective/Multiculturalism in a pedagogical 
perspective.

► Introducing the content of integration games in subjects related to 
educational work at school and kindergarten.

E. Preparation of the student for the continuous research 
of educational practice

► In topics of qualification theses for students of teacher training 
programs, it is recommended to suggest the topics on work with 
the pupils with migratory background, the diversity issues in school 
environment, intercultural education and social exclusion, specifics 
of selected ethnic groups, and intercultural communication, etc. 
Meanwhile, it is recommended to implement those topics as 
a constituent of the state final exam.

► Implementation of optional subjects in the field of multi-cultural/
interculturalism using the educational project method.

► The topics of diversity and intercultural education should also 
be included in students’ professional activities and projects (e.g. 
university students’ research projects, Students Grant Program, 
Children’s University, Faculty schools’ activities, etc.), as well as in 
the international projects of other grant and scientific institutions 
(ESF Operational Program the Science, Research and Development, 
projects of the Grant Agency of the Czech Republic, Erasmus 
projects, etc.).

F. Preparation for activities in the environment and the 
social environment

► Introducing the subject: Methods of social integration in multi-
cultural environment. 
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► Students’ preparation of educational projects and students’ 
involvement in social projects, also in multi-cultural environment.

Apart from that:

► The universities should support the meetings of teachers, and other 
experts focused on the intercultural education and teacher training 
(thematic conferences, colloquia, educational days, workshops, 
round tables, etc.) directly in the university environment (at the 
respective departments, faculties, or at the university level). The 
high level of the university teachers’ pedagogical and psychological, 
and didactic competencies in working with students with migratory 
experience inside and outside the university cannot be neglected.

► It is also necessary to strengthen the ‘third role’ of universities in 
inclusive education, with emphasis on intercultural specifics of the 
pupils with migratory background.

► In the university libraries, there should be the database of 
professional publications of titles focused on intercultural 
education and work with the pupils with migratory experience, and 
the education for tolerance and against racism and discrimination 
extended.

► In our research interviews, the school principals, teachers, as well 
as some parents considered the following areas to be significant 
in the framework of undergraduate teacher training:

 The language skills of young teachers (at least the good 
knowledge of English, and some other useful languages such 
as Russian, which can help in the initial communication of 
teachers with the pupils with migratory background, especially 
those with limited knowledge of the Czech/Polish language)

 The courses where the students may gain the knowledge of 
culture of some countries from which most pupils come to 
Czech/Polish primary schools (their values, family background, 
customs, traditions, educational systems, school curricula etc.)

 The didactic course of multi-cultural education (i.e. how to 
work with pupils with migratory background) is necessary; such 
a course should mainly focus on methodological procedures, 
the appropriate assessment methods, etc. Cooperation with 
the experienced teachers is recommended as well. The teachers 
strongly recommend applying the proven methods of working 
with the pupils with migratory background at the 1st stage of 
primary schools.

 Quality educational diagnostics, which may enable the teachers 
to acquire knowledge and skills necessary for diagnostic and 
the appropriate educational intervention in the pupils with 
migratory background (e.g. to design and implement the 
support plans, assess the pupils in the right way, etc.).
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A. Legal basis 

● The Constitution of the Republic of Poland of 2 April, 1997 ( Journal 
of Laws of 1997, No. 78, item 483) (link).

● Act of 14 December 2016 on Educational Law (Journal of Laws of 
2017, item 59), as amended (link).

● Regulation of the Minister of National Education of 23 August 2017 
on the education of non-Polish citizens and persons who are Polish 
citizens, who were educated in schools operating in the education 
systems of other countries (Journal of Laws of 2017, item 1655) 
with later changes (link).

● Regulation of the Minister of National Education of 9 August, 2017 
on the principles of organisation and provision of psychological 
and pedagogical assistance in public kindergartens, schools and 
institutions (Journal of Laws of 25 August, 2017, item 1591), as 
amended (link).

B. Other sources

● Information on educating people coming from abroad in the Polish 
education system – Ministry of Education and Science (link).

● Teaching children coming from abroad in the Polish education 
system – Ministry of Education and Science (link).

● Materials on supporting students coming from abroad are 
available on the website of the Centre for Education Development. 

There can be found resources on numerous challenges, such 
as: Education in the face of migration challenges, Diagnosis, 
Intercultural education, Anti-discrimination education, Lesson 
scenarios and tools (link). 

● Support for teachers and students with migration experience 
provided by Teacher Training Centre in Poznań (link).

● Materials and support for teachers working with children with 
migration experience provided by Centre for Socio-Educational 
Innovation and Training in Warsaw (link).

● Support for teachers dealing with Polish re-emigrant children is 
available and the Centre for the Development of Polish Education 
Abroad (link).

● Useful publications (in Polish):
	Pamuła-Behrens, M., Szymańska, M., Metodyka nauczania języka 

edukacji szkolnej ucznów z doświadczeniem migracji. Metoda JES-
PL – Matematyka, Kraków 2018 (link).

	Lachowicz, B. (red.), Uczniowie z różnych kultur w szkole, Warszawa 
2015 (link). 

	Fiok, E., Osiem kroków czyli kilka praktycznych rad, Warszawa 
2014 (link).

	Bernacka-Langier, A., et al., Inny w polskiej szkole. Poradnik dla 
nauczycieli pracujących z uczniami cudzoziemskimi, Warszawa 
2010 (link).

IV. Useful sources

1. Poland

http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU19970780483
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU19970780483
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170000059
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170000059
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001655
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001655
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001655
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001655
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001655
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001591
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001591
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001591
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001591
https://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20170001591
https://www.gov.pl/web/edukacja-i-nauka/informacja-o-ksztalceniu-w-polskim-systemie-oswiaty-osob-przybywajacych-z-zagranicy
https://www.gov.pl/web/edukacja-i-nauka/informacja-o-ksztalceniu-w-polskim-systemie-oswiaty-osob-przybywajacych-z-zagranicy
https://www.gov.pl/web/edukacja-i-nauka/nauka-dzieci-przybywajacych-z-zagranicy-w-polskim-systemie-edukacji
https://www.gov.pl/web/edukacja-i-nauka/nauka-dzieci-przybywajacych-z-zagranicy-w-polskim-systemie-edukacji
https://www.ore.edu.pl/2015/03/wielokulturowosc-w-szkole-uczen-cudzoziemski/
https://www.ore.edu.pl/2015/03/wielokulturowosc-w-szkole-uczen-cudzoziemski/
https://www.ore.edu.pl/2015/03/wielokulturowosc-w-szkole-uczen-cudzoziemski/
https://www.ore.edu.pl/2015/03/wielokulturowosc-w-szkole-uczen-cudzoziemski/
https://www.ore.edu.pl/2015/03/wielokulturowosc-w-szkole-uczen-cudzoziemski/
https://www.ore.edu.pl/2015/03/wielokulturowosc-w-szkole-uczen-cudzoziemski/
https://odnpoznan.pl/materialy/wsparcie-uczniow-z-doswiadczeniem-migracji
https://odnpoznan.pl/materialy/wsparcie-uczniow-z-doswiadczeniem-migracji
https://www.wcies.edu.pl/punkt-kontaktowy-oraz-zespol-ds-nauczania-dzieci-cudzoziemskich
https://www.wcies.edu.pl/punkt-kontaktowy-oraz-zespol-ds-nauczania-dzieci-cudzoziemskich
https://www.wcies.edu.pl/punkt-kontaktowy-oraz-zespol-ds-nauczania-dzieci-cudzoziemskich
http://powroty.otwartaszkola.pl/
http://powroty.otwartaszkola.pl/
http://powroty.otwartaszkola.pl/
http://fundacjareja.eu/do-pobrania/
http://fundacjareja.eu/do-pobrania/
http://fundacjareja.eu/do-pobrania/
https://bezpiecznaszkola.men.gov.pl/wp-content/uploads/2015/10/uczniowe-z-roznych-kultur-w-szkole.pdf
https://bezpiecznaszkola.men.gov.pl/wp-content/uploads/2015/10/uczniowe-z-roznych-kultur-w-szkole.pdf
http://www.bc.ore.edu.pl/Content/617/osiem++krokw+czyli+kilka+praktycznych+rad3.pdf
http://www.bc.ore.edu.pl/Content/617/osiem++krokw+czyli+kilka+praktycznych+rad3.pdf
http://www.edukacja.warszawa.pl/sites/edukacja/files/strona/4316/attachments/inny_w_polskiej_szkole.pdf
http://www.edukacja.warszawa.pl/sites/edukacja/files/strona/4316/attachments/inny_w_polskiej_szkole.pdf
http://www.edukacja.warszawa.pl/sites/edukacja/files/strona/4316/attachments/inny_w_polskiej_szkole.pdf
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	Bernacka-Langier, A., et al., Praca z uczniem cudzoziemskim. 
Przewodnik dobrych praktyk dla dyrektorów, nauczycieli, 
pedagogów i psychologów, Warszawa 2011 (link). 

	Gulińska, A., Kawka, A., Elastyczne metody wprowadzania do 
szkół dzieci z doświadczeniem migracyjnym – przykłady, praktyki, 
Warszawa 2014 (link). 

	Support materials for teachers working with students with 
migration experience developed by Mikołaj Rej Foundation 
(link). 

	Chrustecka M. et al. (red.), Edukacja antydyskryminacyjna. Ostatni 
dzwonek! Raport z badań, Warszawa 2016 (link).

	Godorowska J. (red.), Jak rozmawiać o wielokulturowości w szkole? 
Pakiet ekspercki dla kadry pedagogicznej, Warszawa 2018 (link).

A. Legal basis 

● § 20 of the Act No. 561/2004 (the Educational Law, in the current 
version), a part on the education of the foreign pupils (link).

● The Decree No. 48/2005, on the compulsory school attendance 
(link). 

● § 16 of the Educational law and the Decree No. 27/2016, on the 
education of pupils with SEN and gifted pupils (link). 

● The Decree No. 14/2005, on preschool education (link).

B. Other sources

● Information on support plans (in Czech), including examples is 
available at website (link). 

● Teachers can use the following sources in setting up the successful 
communication with parents ofwith migratory background:

 How to prepare admission interview with parents (checklist) 
(link).

 Interpretation services provided by the National Educational 
Institute (link).

 Translations of the school documents and the information for 
parents (link).

 Charity infolines for the immigrants (Mongolian, Vietnamese, 
Ukrainian) (link).

● Language diagnostic tools freely available at website (link). 

● Methodical support for teachers in teaching Czech as the second 
language is available from NGO META website (link). 

 Other resources are also available on the Association of the 
Teachers of Czech as a Foreign Language website (link).

● We can recommend the following as highly useful resources for 
tips on working with the class peer group:

 Hello Czech Republic website (link).

 META website (link).

 Šišková, T., Výchova k toleranci a proti rasismu, Praha 2001

 Moree, D., Než začneme s multikulturní výchovou, Praha 2008.

 Tollarová, B., Hradečn, M., Širková, A., et al., Jsme lidé jedné Země, 
Praha 2013.

2. Czech Republic

https://edukacja.warszawa.pl/sites/edukacja/files/strona/4316/attachments/przewodnik_dobrych_praktyk.pdf
https://edukacja.warszawa.pl/sites/edukacja/files/strona/4316/attachments/przewodnik_dobrych_praktyk.pdf
https://edukacja.warszawa.pl/sites/edukacja/files/strona/4316/attachments/przewodnik_dobrych_praktyk.pdf
http://www.politykimigracyjne.pl/images/publikacje/Elastyczne%20wprowadzanie%20dzieci%20cudzoziemskich.pdf
http://www.politykimigracyjne.pl/images/publikacje/Elastyczne%20wprowadzanie%20dzieci%20cudzoziemskich.pdf
http://www.politykimigracyjne.pl/images/publikacje/Elastyczne%20wprowadzanie%20dzieci%20cudzoziemskich.pdf
http://fundacjareja.eu/w-polskiej-szkole/
http://fundacjareja.eu/w-polskiej-szkole/
http://fundacjareja.eu/w-polskiej-szkole/
http://kampania16dni.pl/wp-content/uploads/2017/09/tea_raport_www_final.pdf
http://kampania16dni.pl/wp-content/uploads/2017/09/tea_raport_www_final.pdf
https://migracje.ceo.org.pl/sites/migracje.ceo.org.pl/files/pakiet_ekspercki_moc_kultur_w_szkole.pdf
https://migracje.ceo.org.pl/sites/migracje.ceo.org.pl/files/pakiet_ekspercki_moc_kultur_w_szkole.pdf
https://www.msmt.cz/file/55355/download/
https://www.msmt.cz/file/55355/download/
https://www.msmt.cz/file/50947/download/
https://www.msmt.cz/file/50947/download/
https://www.msmt.cz/file/54675/download/
https://www.msmt.cz/file/54675/download/
https://www.msmt.cz/file/55984/download/
https://www.inkluzivniskola.cz/plany-podpory
https://www.inkluzivniskola.cz/plany-podpory
https://www.inkluzivniskola.cz/checklist-prijeti-do-skoly
https://www.inkluzivniskola.cz/checklist-prijeti-do-skoly
https://cizinci.npicr.cz/tlumoceni-a-preklady/
https://cizinci.npicr.cz/tlumoceni-a-preklady/
https://www.inkluzivniskola.cz/informace-pro-rodice-jazykove-verze 
https://www.inkluzivniskola.cz/informace-pro-rodice-jazykove-verze 
https://www.charita.cz/jak-pomahame/doma/integrace-cizincu/infolinky-pro-cizince/
https://www.charita.cz/jak-pomahame/doma/integrace-cizincu/infolinky-pro-cizince/
https://www.inkluzivniskola.cz/jak-zjistit-uroven-cestiny-diagnostika
https://www.inkluzivniskola.cz
https://www.inkluzivniskola.cz
https://www.auccj.cz
https://www.auccj.cz
https://www.meta-ops.eu/publikace/hello-czech-republic
https://www.inkluzivniskola.cz/prace-s-kolektivem


34

 Educational program ‘Varianty’ (People in Need website) (link).

 Other useful materials available also at website (link). 

● visualisation and the use of some visual aids Do not forget to use 
adequate ICT, as well as suitable educational computer software 
and mobile applications. Sample materials are available at:
 https://www.inkluzivniskola.cz/pracovni-listy-predmety
 https://www.inkluzivniskola.cz/graficka-vizualizace-obsahu

● The NEI webinar for teachers on specifics in the assessment and 
classification of the pupils with migratory background is available 
free of charge at youtube (link).

● Funding possibilities for the support of the pupils with migratory 
background by the Development programs of the Czech Ministry 
of Education, Youth and Sports, as well as the European Social Fund 
(ESF) projects (the Operational Program the Science, Research and 
Development – OP VVV) (link). 

 Other opportunities available at website (link).

● Funding possibilities for the support of the integration of foreigners, 
managed by the Ministry of the Interior of the Czech Republic and 
the Ministry of Labour and Social Affairs of the Czech Republic: 
www.mvcr.cz and https://www.mpsv.cz.

● The National Educational Institute manages the support provided 
by the adaptation coordinators, as well as the interpreting and 
translation services for schools (link).

● Operational Program J. A. Komenský (OP JAK), implemented in the 
period of 2021–2027. One of the main goals is to support the equal 
access to quality inclusive education for all pupils, especially those 
from disadvantaged social groups. Further information available 
at PDF file (link).

https://www.clovekvtisni.cz/co-delame/vzdelavaci-program-varianty
https://www.meta-ops.eu/publikace-produkty
https://www.inkluzivniskola.cz/pracovni-listy-predmety
https://www.inkluzivniskola.cz/graficka-vizualizace-obsahu
https://www.youtube.com/watch?v=00DP-CLVrpo
https://www.youtube.com/watch?v=00DP-CLVrpo
https://www.youtube.com/watch?v=00DP-CLVrpo
https://opvvv.msmt.cz
https://opvvv.msmt.cz
https://opvvv.msmt.cz
https://opvvv.msmt.cz
https://opvvv.msmt.cz
https://www.msmt.cz/vzdelavani/zakladni-vzdelavani/vyzva-pro-podavani-zadosti-o-poskytnuti-dotace-na-podporu-4?highlightWords=podpora+%C5%BE%C3%A1k%C5%AF+cizinc%C5%AF
https://npicr.cz
https://npicr.cz
https://npicr.cz
https://opvvv.msmt.cz/download/file5679.pdf
https://opvvv.msmt.cz/download/file5679.pdf
https://opvvv.msmt.cz/download/file5679.pdf
https://opvvv.msmt.cz/download/file5679.pdf
https://opvvv.msmt.cz/download/file5679.pdf

